
 

 

1 

 

Southend High School for Girls 

 
Author: 

 

Authorised by: 

 

DRAFT Lee Boney  

   

Reviewing authority: Board of Governors / Committee 

Date for 
review 

Reviewed by Reviewed by Board A B C Date of new 
edition 

       

       

       

 

A  =  accepted with no amendments 

B  =  accepted with amendments 

 



 

 

2 

 

 

  

  

  

Southend High School for Girls 
 

Target Setting, Assessment, Recording and 
Reporting Policy  

  

  

    

  

  

  

  

  

  

  



 

 

3 

 

Contents 

Introduction ..................................................................................................................................................... 4 

Terms of Reference of this policy .................................................................................................................... 4 

Target Setting ................................................................................................................................................... 5 

Assessment ...................................................................................................................................................... 6 

Formative Assessment - “Assessment for learning” .................................................................................... 6 

Summative Assessment – “Assessment of learning” .................................................................................. 7 

Marking and Recording Assessment ................................................................................................................ 8 

Marking and Recording Formative Assessment .......................................................................................... 8 

Marking and Recording Summative Assessment ........................................................................................ 8 

Feedback to Students and action based on feedback ..................................................................................... 8 

Feedback and action on formative assessment .......................................................................................... 8 

Feedback and action on summative assessment ........................................................................................ 9 

Reporting of assessment ................................................................................................................................ 10 

The Department/Faculty Assessment Strategy ............................................................................................. 12 

 

 

 

 

 



 

 

4 

 

Introduction 

The purpose of this policy is to provide the guidance and structures necessary to empower each 
department within the school to define, deliver, monitor and review their own assessment strategy.  This 
strategy will detail how they will use assessment so that it meets both the standards and expectation of 
the school and the needs of the student and that it is implemented in such a way that best suits the 
nature of each subject within their faculty.  Once the strategy is agreed faculties will then be held 
accountable for delivering their assessment strategy by their SLT LM. 

Terms of Reference of this policy 

The diagram below shows the topics that will be included within this policy and how they relate to each 
other. 
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Target Setting 

The expectation is that all students will have ‘excellence’ as their aspirational summative assessment 
target (ASAT).  For each year group this will be as follows: 

• Years 7-9 – Mastery in every subject. 

• Years 10-11 – Grade 9 in every subject. 

• Years 12-13 – A* in every subject. 

 

The ASAT will be shared with students and parents. 

 

For PM purposes (Yr11 and Yr13) and as a data driven indicator of potential students will also have a shadow 

summative assessment target (SSAT) in each subject.  These will be as follows: 

• Years 7-11 – FFT20  

• Year 12-13 – ALPS  

The ASAT and the SSAT will be uploaded to SIMS.  Only the ASAT will be shared with students. 
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Assessment 

The purpose of all assessment is to generate a response from the student or the teacher.  There are two 
types of assessment: Formative and Summative.  The  

Formative Assessment - “Assessment for learning” 

Formative assessment is there to drive learning.  Effective formative assessment: 

• Is very high frequency.  It should happen multiple times in every lesson for all students. 

• Should have a low impact on teacher workload.  Careful selection of the technique used will ensure that 
the students are receiving a clear understanding of where they are with respect to their understanding of 
the learning objective and how to improve it with low impact on teacher workload e.g. A short definitions 
quiz at the start of a lesson, peer marked and misconceptions re-explained by students is much less work 
that setting a written task, collecting it in, marking it and providing written feedback. 

• Should have ‘low stakes’ in the student’s mind.  They should enjoy the process of exploring their 
understanding through questioning etc, taking risks with their ideas and then reshaping their 
understanding based on the feedback that they receive. 

• Can target: 
o Understanding and short term memory retrieval, i.e. a task about the new knowledge that is part 

of that lesson’s learning objective 
o Application and short term memory retrieval, i.e. a task that requires the students to manipulate 

new knowledge from that lesson’s learning objective and use it to solve a new a novel problem 
o Understanding and long term memory retrieval, i.e. a short introductory activity to recall and 

organise the key events of Act 1 scene 1 of Macbeth. 

• Has a narrow focus i.e. the assessment objective is one specific component of the learning objective.  It is 
not important to know how this relates to a summative assessment scale, just has the students understand 
the learning objective (or part of it) or can the student perform the skill included within the learning 
objective (or part of it). 

• Has a tight feedback loop leading to immediate action and therefore improvement.  This can be action that 
the student undertakes e.g. Has another go at the question or Further develops their response, or action 
that the teacher undertakes e.g. changes the course of the lesson to address a general misconception, sets 
a discrete target for the student in the next activity to consolidate the misunderstanding. 

• Is owned by the student and teacher in a particular moment and therefore may not always be recorded.  
Where a ‘score’ is generated this will be the raw data score and will not need to be mapped to a 
summative assessment scale.   

• Uses the language of the subject e.g. “Great definition of an interest rate, however you missed out the 
impact on importers and exporters in your transmission mechanism.  Talk me through how they might be 
affect by the policy” and not summative assessment scales e.g. “Grade B answer, grade A requires that you 
have at least 4 links in your chain of consequences”. 

• Includes, but is not limited to the following: 
o Short fact based recall tests at the start of a lesson 
o Questioning understanding following a video clip 
o Thought tracking with a role play activity 
o Peer/self-assessing a piece of writing and redrafting it 
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Summative Assessment – “Assessment of learning” 

Summative assessment is there to measure the overall level of the learning against a chosen scale of 
assessment.  For Years 7-9 these will be the E,D,P and M descriptors for each year group.  For years 10-11 
these will be GCSE grades and for years 12-13 A level grades.  Although the application the scale of 
assessment will often include some subjectivity it does provide a framework to compare the relative 
performance of students in a cohort and the benchmarking the cohort against the ASAT and MESAT.  
Effective summative assessment: 

• Is lower frequency than formative assessment.  Where a subject has 2 or fewer lessons per fortnight it 

should happen at least once at some point before each summative assessment data drop (see 

assessment calendar for these dates).  Where a subject has more than 2 periods per fortnight it should 

happen twice.  The assessment should be scheduled at the most appropriate time for the scheme of 

work and not artificially scheduled just to meet the assessment calendar.  This does not include year 

group examinations (PUPs and PPEs – see below for definition). This does include extended projects where 

the work produced up to that point must be summatively assessed (within the rules of the examination 

board).   

• Set for the whole cohort. 

• Does not have to have a high impact on teacher workload.  Full/partial Self-assessment and Peer 

assessment can be effectively used to reduce the workload.  Software such as Microsoft teams/ Seneca etc 

can also help.   

• Will have higher stakes in the students mind.  It is important therefore to ensure that students 

o Have covered all of the content required for the assessment in good time before it happens 

o Are familiar with the question type being set 

o Have seen and understanding the mark scheme for the types of questions that they are to face 

o Have enough advanced warning so that they have enough time to prepare themselves, i.e. no 

surprise summative tests or 24 hr notice tests. 

• Has a broad focus and is likely to be ‘cumulative’, i.e. including older content alongside more recent 

content.  

• Does not have to have a long feedback loop.  Using different approaches to feedback such as whole class 

feedback can reduce the feedback loop time and therefore increase the impact of the assessment.    

• Will always have the outcomes recorded (see recording selection of this document) 

• Uses both the language of the subject and the language of the summative assessment scale  

• Will lead to written feedback either for the individual student or for the whole class. 

• Includes, but is not limited to the following: 

o End of unit tests 

o Timed past examination questions / tasks 
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Marking and Recording Assessment  

Marking and Recording Formative Assessment 

Formative Assessment needs does not always need to be marked and /or recorded.  It is often 
inappropriate and impractical to do this.  Where marking does take place a raw data scale appropriate to 
the task will be used i.e. a mark out of 10.  Each department will choose an appropriate scale and identify 
what the expectations of Outstanding/Good/Satisfactory and Unsatisfactory are.  For example, in MFL 
6/10 in a vocab test might be unsatisfactory and therefore all members of the MFL should regard it as so.  
Conversely 6/10 in a mental maths test may be seen as good.  Again, for consistency all Maths teachers 
should categorise the score as good.  Where the formative assessment is marked teachers should record 
it in the department electronic mark book.  

Marking and Recording Summative Assessment 

Summative assessment always needs to be marked and recorded.  Self and Peer assessment can be used 
within the marking process but teacher validation of these self / peer assessed grades will be required for 
the grade to stand.  The result should be recorded in the department electronic mark book.  The 
summative assessment grades will be used as the basis for the reported summative assessment grade.  
This will be recorded in SIMS.  See reporting section for this document for further details. 

Feedback to Students and action based on feedback 

Feedback and action on formative assessment 

By definition feedback on formative assessment is immediate.  It can be verbal or written.  It does not 
have to be evidenced.  Feedback can be whole class e.g.” I read the paragraphs written last lesson and 
noted the following general misconceptions….”, or individual “Great use of the context in that answer 
however can you extend you analysis about how that has influenced the writers style”.  All must lead to 
student or teacher action (or both).  Actions may include: 

• Teacher re-planning the existing for a forthcoming lesson based on the responses to the formative 

assessment. 

• Student re-phrasing or extending their answer. 

• Student re-drafting their work. 

• Student adding more contour lines to their map. 

• Student practising spelling for homework or entered for a retest. 
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Feedback and action on summative assessment 

Feedback on summative assessment should be provided within 2 weeks of the assessment deadline.  
Effective feedback may include: 

• Raw mark (if applicable) 

• Merit if (applicable) 

• For yrs 7-9 an O/G/S/U grade should given (if applicable)   

• For yrs 10-11 a GCSE grade  

• For yrs 12-13 an A level grade. 

• WWW 

• EBI 
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Reporting of assessment 

Please see the table below for a summary of the report types.  The schedule for reports is included within 
the assessment calendar for the appropriate academic year.   

Report 
Type 

Year 
groups 

Assessment 
Data Type 

Content 

EDPM 7, 8, 9 Data: EDPM 
Written: 
Intervention 
targets for E 
students 
only 

Data report to include: 

• EDPM per subject 

• Median EDPM for cohort 

• 1-3 SMART intervention targets for Emerging students 

• Effort 

• Attendance % 

• Achievement points 

• Behaviour points with reason codes 
 

RAG 10, 11, 
12, 13 

Data: GCSE 
Grades / A 
level Grades 
(as 
appropriate) 
Written: 
Intervention 
targets for 
RED students 
only 

Data report to include: 

• CWA per subject 

• Median CWA 

• Predicted grade at the end of the course (‘Bet the farm’ 
approach) 

• RAG rating where predicted grade is below MESAT 

• 1-3 SMART intervention targets for RED students 

• Effort grade 

• Attendance % 

• Achievement points 

• Behaviour points with reason codes 

Full Report 7-13 Data: EDPM, 
GCSE, A level 
as 
appropriate 
Written: 
tutor and 
student 
comments 

Same as EDPM and RAG as appropriate.  Plus: 

• Synoptic tutor comment reviewing the student’s academic 
performance and contribution to the school community 

PUP/PPE 
Results 
Report 

7-13 Data: 
PUP/PPE 
results 

• For yrs7-9 

o % scored 

o Median % 

• For yrs 10-13 

o % scored 

o Median % 

o Grade 

o Median Grade 

Graduation 
Report 

9, 11, 
13 

Data: none All will include: 
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• Summary comment from subject teachers about the students 
strengths and achievements within the subject throughout the 
course.  No targets from improvement required. 

• Synoptic tutor comment reviewing the student’s academic 
performance and contribution to the school community 

• HOY comment 

• SLT comment 

The generic EDPM descriptors are as follows.  Each Department has a set of descriptors to she used at 
each stage of the will build up a bank of descriptors for each year group that can be used at the 
appropriate reporting time: 

Level  Readiness to progress on next 
stage of learning 

E - Emerging The student has not yet secured 
the basic building blocks of 
knowledge and skill that is 
expected of them at the point of 
the curriculum that the report is 
produced. 

No – intervention required  

D - Developing The student has secured the basic 
building blocks of knowledge and 
skill but not yet secured the range 
of knowledge and skill that is 
expected of them at the point of 
the curriculum that the report is 
produced. 

Yes – but support may be 
needed 

P - Proficient The student has secured the range 
of knowledge and skill that is 
expected of them at the point of 
the curriculum that the report is 
produced. 

Yes  

M – Mastery The student has exceeded the 
range of knowledge and skill that 
is expected of them at the point of 
the curriculum that the report is 
produced. 

Yes 
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The Department/Faculty Assessment Strategy 

This document will be produced by the HoD and agreed with the DoF and SLT LM.  The document will 
form the basis for cohort tracking conversations and faculty QA activities.  This document should include 
the following: 

• Identification of the range of formative assessment techniques to be used in lessons within the 

department.  This is not to say that every technique should be used in every lesson, it merely gives a focus 

for staff to use the methods that work best for the subject and a guide for non-specialist observers to look 

for the best practice techniques in that subject area.  The following should be documented for each 

technique: 

o The purpose of that form of assessment, e.g. 5-minute technical terminology tests at the start of 

the lesson are used to practise long term and sort term recall of technical terminology. 

o Where (if anywhere) evidence of the assessment can be found, e.g. in classwork sections of the 

exercise book. 

o Where (if anywhere) evidence of the feedback can be found, e.g. student marking in the exercise 

book. 

o Where (if anywhere) evidence of the follow up action can be found e.g. student writing out a 

formal definition of the incorrect work and a sentence to show its use in context. 

• Identification of the key summative assessments that will happen in the forthcoming academic year for 

each year group and when they are scheduled to take place.  The approach for standardisation (before 

marking) and moderation (during marking) that will be used to ensure consistency.  

o The objective of the assessment, e.g. this is assessment will target the following topics and skills.  

This can also reference the paper or assessment objectives from the specification 

o Where evidence of the assessment can be found, on paper in their assessment section of their 

folder 

o Where evidence of the feedback can be found, on the department feedback proforma for A level 

which will be filed alongside the assessment in the student’s assessment folder 

o Where evidence of the follow up action can be found, e.g. reworked questions will be found in the 

sections of the department assessment proforma. 

• Review plan.  How and when will the impact of the assessment strategy be reviewed, and the strategy 

updated.  

• CPD plan.  The training that the HoD feels will be necessary to ensure that their team is capable of 

delivering the strategy and how they propose to meet those CPD needs. 


